
Indicator 8: Parent involvement
Historical Data and Targets

Baseline Data: 2005

Monitoring Priority: FAPE in the LRE

Results indicator: Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with
disabilities.

(20 U.S.C. 1416(a)(3)(A))

Do you use a separate data collection methodology for preschool children? No

Historical Data

FFY 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014

Target ≥   34.40% 34.80% 35.20% 40.00% 45.00% 53.00% 53.00% 53.00% 53.00%

Data 34.00% 33.00% 30.00% 46.00% 48.00% 51.00% 50.00% 53.00% 51.18% 53.53%

FFY 2015 2016

Target ≥ 53.00% 53.00%

Data 54.33% 56.55%

Key: Gray – Data Prior to Baseline Yellow – Baseline Blue – Data Update

FFY 2017 - FFY 2018 Targets

FFY 2017 2018

Target ≥ 54.00% 54.00%

Key: Blue – Data Update

Targets: Description of Stakeholder Input - Please see the Stakeholder Involvement section of the introduction.

 Enter additional information about stakeholder involvement
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Indicator 8: Parent involvement
FFY 2017 Data

Monitoring Priority: FAPE in the LRE

Results indicator: Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with
disabilities.

(20 U.S.C. 1416(a)(3)(A))

FFY 2017 SPP/APR Data

Number of respondent parents who report schools
facilitated parent involvement as a means of

improving services and results for children with
disabilities

Total number of respondent parents of children with
disabilities

FFY 2016
Data

FFY 2017
Target

FFY 2017
Data Status Slippage

596.00 1086.00 56.55% 54.00% 54.88% Met Target No Slippage

The number of parents to whom the surveys were distributed. 5.63% 19276.00

The percentage shown is the number of respondent parents divided by the number of parents to whom the survey was distributed.

Since the State did not report preschool children separately, discuss the procedures used to combine data from school age and preschool surveys in a
manner that is valid and reliable.

The data collection process gave every parent of a child with a disability (aged 3-21) the opportunity to complete the survey. Parents, of students
receiving special education services, were provided a survey through the student’s school after the student's annual IEP meeting.

Surveys were collected year round from August 1, 2016 until July 31, 2017. In total, 22,965 paper surveys were distributed. 1,137 surveys from
parents were mailed directly to Piedra Data Services, HIDOE’s contracted data analysis company. Overall, the valid response rate was 5.0%. This
number exceeds the minimum number required for an adequate confidence level based on established survey sample guidelines.

Cover letters and postage-paid business reply envelopes were included with the surveys. To protect student confidentiality, no child information was
tied to the identifiers; demographic information used in the analyses was taken strictly from responses provided by parents to the last five survey
items (items 26-30).

Was sampling used?  No

Was a survey used?  Yes

Is it a new or revised survey?  No

The demographics of the parents responding are representative of the demographics of children receiving special education services.  Yes

Include the State’s analyses of the extent to which the demographics of the parents responding are representative of the demographics of children
receiving special education services.

The Schools’ Efforts to Partner with Parents Scale (SEPPS) was developed by the National Center for Special Education Accountability Monitoring
(NCSEAM) to provide states with a valid and reliable instrument for measuring the extent to which parents perceive that schools facilitate their
involvement. Potential items to measure schools’ facilitation of parent involvement, as well as other aspects of parents’ involvement with and perceptions
about special education services, were developed with substantial input from parents and other key stakeholders across the country. A full description of
the development of the item content is available on the NCSEAM website, www.accountabilitydata.org.

As part of its National Item Validation Study, NCSEAM collected data from a nationally representative sample of over 2,500 parents of children receiving
special education services.

Results of NCSEAM’s data analyses supported the high reliability and validity of the SEPPS. Additionally, the study yielded a large bank of items that
could be used to measure schools’ facilitation of parent involvement. It was determined that a reliability of .90 or above could be achieved with 25 items.
NCSEAM provided states with a sample 25-item set that represented the full range of available items. Guidelines were also provided for selecting
different items from the NCSEAM item bank. HIDOE followed NCSEAM guidance in selecting a set of 25 SEPPS items from the NCSEAM item bank.

Standard

HIDOE elected to apply the standard recommended by NCSEAM as a way of deriving the percent to be reported on Indicator #8, based on the
distribution of measures on the SEPPS. To establish a recommended standard, NCSEAM convened a group of nationally representative stakeholders,
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including parents of children with disabilities, state directors of special education, state early intervention coordinators, district and program personnel,
advocates, attorneys, and community representatives. Participants were invited to examine a set of items from the SEPPS, laid out in their calibration
order (see Table below). The items towards the bottom of the scale, with lower calibrations, are items that parents tend to agree with most. The items
towards the top of the scale, with higher calibrations, are items that parents tend to agree with least. Because of the robust structure of the scale, a parent
who agrees with a given statement will have a very high likelihood of agreeing, or agreeing even more strongly, with all the items below it on the scale. The
consensus of the stakeholder group was that schools could only be said to have adequately facilitated parent involvement if parents agreed with all the
items on the scale up to, and including, the item, “The school explains what options parents have if they disagree with a decision of the school.” The
metric of the SEPPS is such that to achieve this level of agreement, parents would have to have a measure of 600 or above. Descriptively, a parent with a
measure at or above 600 would have a very high likelihood (95% or greater) of having agreed with the item that calibrates at 600. Thus, states adopting the
recommended standard would calculate their percentage on Indicator #8 as the percent of parents with measures at or above 600 on the SEPPS.

SEPPS Items in Calibration Order

Item Calibration Item

669 In preparation for my child's transition planning meeting I was given
information about options my child will have after high school.

653 The school offers parents training about special education issues.

647 I was given information about organizations that offer support for parents of
students with disabilities.

634 The school provides information on agencies that can assist my child in the
transition from school.

600 The school explains what options parents have if they disagree with a decision
of the school.

591 I have been asked for my opinion about how well the special education
services my child receives are meeting my child's needs.

581 The school gives parents the help they may need to play an active role in their
child's education.

573 Written justification was given for the extent that my child would not receive
services in the regular classroom.

570 The school gives me choices with regard to services that address my child's
needs.

564 At the IEP meeting, we discussed how my child would participate in
statewide assessments.

561 The school offers parents a variety of ways to communicate with teachers.

550 The school communicates regularly with me regarding my child's progress on
IEP goals.

544 Teachers and administrators seek out parent input.

533 Teachers and administrators show sensitivity to the needs of students with
disabilities and their families.

528 Teachers and administrators ensure that I have fully understood the Procedural
Safeguards [the rules in federal law that protect the rights of parents].

526 Teachers and administrators encourage me to participate in the decision-
making process.

523 The school has a person on staff who is available to answer parents'
questions.

513 All of my concerns and recommendations were documented on the IEP.

511 Teachers treat me as a team member.

507 I am considered an equal partner with teachers and other professionals in
planning my child's program.

505 My child's evaluation report is written in terms I understand.

505 Written information I receive is written in an understandable way.

504 Teachers and administrators respect my cultural heritage.

492 Teachers are available to speak with me.

490 At the IEP meeting, we discussed accommodations and modifications that my
child would need.

The measurement approach used by NCSEAM, known as the Rasch framework, applies a series of parametric models to estimate the properties of each
survey item and each respondent in a way that places individuals and items on a common metric (Bond & Fox, 2001; Fischer & Molenaar, 1995; Rasch,
1960; Wright & Masters, 1982), The Rasch approach offers many advantages over typical approaches to survey deelopment. First, it is possible to test
whether the items administered belong together, whether they are all related to the construct that the scale is supposed to measure. Ongoing confirmation
of the fit of the items helps to maintain the quality of the measurement system. It is also possible to test whether the response categories are operating in
the expected fashion. Second, it is possible to determine where each item is located on the measurement ruler. The item's location is referred to as the item's
"calibration." It has been empirically demonstrated that items in the SEPPS scale are not all of equal agreeability. Items range from those that are most
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likely to draw agree responses to those that are least likely to draw agree responses. Highly agreeable items have low calibrations; less agreeable items have
higher calibrations.The fact that items have highly stable calibrations (agreeability levels) regardless of the population that is asked to respond to the items
is a very important attribute of well-constructed measurement scales.

Third, a Rasch analysis condenses information from a person's responses to all the items in a scale into a single number. That number is the person's
measure on the scale. Since the Rasch framework puts measures on the same metric as item calibrations, a person's measure on a scale can be meaningfully
interpreted in terms of the items on the scale. When SEPPS measures from a representative sample of parents are aggregated, the average value represents a
reliable and highly interpretable measure of the extent to which schools are facilitating parent involvement.

Demographic Representation of the Data

If the distribution of ethnicity in the sample is not representative of that in the population as a whole, the resulting sample mean may not be
representative of the overall population mean. As a result of this effect, a sample mean that weights the contribution of each relevant demographic group
(e.g., ethnic group) according to the weight attributed to that group in the population was used. This is called a weighted mean. To obtain a mean value of
SEPPS measures that is weighted with respect to the ethnicity of the population the following procedures are followed. First, the mean SEPPS measure
for each ethnicity category (i.e., White, Black, etc.) is obtained for the sample. Then, the sample mean for each ethnicity category is multiplied by the
proportion of the population classified as the particular ethnicity category. Finally, the category-level products (sample mean for the category multiplied
by population proportion for the category) are summed to yield the final weighted mean.

A similar procedure is used to obtain a weighted percentage meeting the criterion of 600, with the exception that the sample mean for each ethnicity
category would be replaced by the sample percentage meeting the criterion of 600 for each ethnicity category. Similarly, a mean that was weighted by
primary exceptionality followed analogous procedures with the exception that the categories correspond to primary exceptionality rather than ethnicity.
The percentage of parents of a child receiving special education services who reported that “schools facilitated parent involvement as a means of
improving services and results for children with disabilities,” calculated as the percentage of respondents with a SEPPS measure that met or exceeded the
standard of 600, was 57%. When weighted by ethnicity and primary exceptionality, the percent was 57% and 56% respectively.

Provide additional information about this indicator (optional)
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Indicator 8: Parent involvement
Required Actions from FFY 2016

Monitoring Priority: FAPE in the LRE

Results indicator: Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with
disabilities.

(20 U.S.C. 1416(a)(3)(A))

Actions required in FFY 2016 response

none
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