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1. BACKGROUND 

The Hawaii State Department of Education (Department) has received federal Education 
Stabilization Funds through the Coronavirus Aid, Relief, and Economic Security Act 
Elementary and Secondary School Emergency Relief Fund (ESSER I); the Coronavirus 
Response and Relief Supplemental Appropriations Act Elementary and Secondary School 
Emergency Relief Fund (ESSER II); and the American Rescue Plan Elementary and 
Secondary School Emergency Relief Fund (ESSER ARP) to respond to the impact that the 
Coronavirus Disease 2019 (COVID-19) has had on Hawaii’s public K-12 education system.   
 
ESSER II and ESSER ARP funds are intended to facilitate the safe reopening of schools; 
measure and effectively address significant learning loss, especially of students who were 
disproportionately impacted by COVID-19; and mitigate the impact of COVID-19 on the 
students and families who depend on the Department’s K-12 schools.  Specific 
requirements of ESSER ARP include: 

● A minimum of 23% of the total funds awarded for learning loss mitigation to 
address the academic impact of lost instructional time; 

○ This 23% includes the 5% of the total ESSER ARP award that state 
educational agencies (SEAs) are required to use for learning loss and the 
20% of the 90% distributed to local educational agencies (LEAs) that 
LEAs are required to use for learning loss.  As a unitary SEA-LEA, the 
Department reserves funds as required by the SEA and the LEA. 

● A minimum of 1% of the total funds awarded for summer learning and enrichment 
programs; and 

● A minimum of 1% of the total funds awarded for comprehensive afterschool 
programs. 
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These learning loss interventions must be evidence-based; address students’ academic, 
social, and emotional needs; and target subgroups of students who have struggled during 
the pandemic (students with disabilities, English learners, students from low-income 
families, students experiencing homelessness, students in foster care, migratory students, 
students of particular racial or ethnic groups).  
 
ESSER II and ESSER ARP funds may also be used for the following activities: 

● Implementing strategies and protocols aligned with the Centers for Disease 
Control and Prevention (CDC) guidance for the reopening and operation of 
school facilities to effectively maintain the health and safety of students and staff; 

● Cleaning and sanitizing (training, supplies); 
● Purchasing educational technology for students; 
● Providing mental health services and supports; 
● Improving indoor air quality; 
● Improving school facilities to reduce the risk of virus transmission and exposure 

to environmental health hazards; and 
● Other activities that are necessary to maintain operations and the continuity of 

services. 
 
During the June 17, 2021 Hawaii State Board of Education (Board) Finance and 
Infrastructure Committee (FIC) meeting, the Department shared a draft of the State Plan for 
ESSER ARP.1  The State Plan outlines the proposed uses of ESSER funds to address 
learning loss and provide the necessary academic, social, emotional, and mental health 
supports to optimize student success.  The Board approved the State Plan for submission to 
the U.S. Department of Education, but requested more detail on the allocation and 
expenditures of the funds, how funds will be used for specific programs, and the expected 
outcomes of these programs.  
 
On June 29, 2021, the Department submitted its State Plan for the ESSER ARP funds to the 
U.S. Department of Education.2   
 
On August 5, 2021, the Department received written notification of the formal approval of its 
State Plan for the ESSER ARP funds from the U.S. Department of Education.3 
 
During the August 19, 2021 FIC meeting, the Department presented its proposed use of 
ESSER II and ESSER ARP funds.4  The Board requested more details on the programs to 
be implemented, the ESSER II and ESSER ARP funding for these programs, and the 
expected outcomes of these programs. 
 

 

                                                           
1https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_06172021_Action%20on%20Recommendation%20Conc
erning%20Department%20of%20Education%27s%20Plan%20for%20Use%20of%20ESSER%20III%20Funds.pdf 
2https://www.hawaiipublicschools.org/DOE%20Forms/budget/ESSER/Hawaii-State-Plan-ARP-ESSER.pdf 
3https://oese.ed.gov/files/2021/08/Hawaii-ARP-ESSER-State-Plan-Approval-Letter.pdf 
4https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_08192021_DOE%20Presentation%20on%20Allocation%
20Plan%20Use%20for%20ESSER%20II%20and%20ESSER%20ARP.pdf 

https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_06172021_Action%20on%20Recommendation%20Concerning%20Department%20of%20Education%27s%20Plan%20for%20Use%20of%20ESSER%20III%20Funds.pdf
https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_06172021_Action%20on%20Recommendation%20Concerning%20Department%20of%20Education%27s%20Plan%20for%20Use%20of%20ESSER%20III%20Funds.pdf
https://www.hawaiipublicschools.org/DOE%20Forms/budget/ESSER/Hawaii-State-Plan-ARP-ESSER.pdf
https://oese.ed.gov/files/2021/08/Hawaii-ARP-ESSER-State-Plan-Approval-Letter.pdf
https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_08192021_DOE%20Presentation%20on%20Allocation%20Plan%20Use%20for%20ESSER%20II%20and%20ESSER%20ARP.pdf
https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_08192021_DOE%20Presentation%20on%20Allocation%20Plan%20Use%20for%20ESSER%20II%20and%20ESSER%20ARP.pdf
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2. DESCRIPTION 

The presentation on the Department’s plan for the use of ESSER II and ESSER ARP funds 
will provide an overview on how the strategies and programs to be implemented 
complement each other to best address the needs of students and the expected student, 
staff, and system outcomes.  The Department will leverage ESSER II and ESSER ARP 
funds to address the increased academic, social, emotional, and mental health needs of 
students that have resulted from the current pandemic and the extension of distance 
learning during School Year 2020-2021. 
 
The purpose of the ESSER II and ESSER ARP funds is to safely reopen and sustain the 
safe operation of schools for in-person learning and to address the impact of the COVID-19 
pandemic on students.  The Department proposes to align the use of ESSER funds with the 
Department’s five priorities for School Year 2021-2022, what are collectively being referred 
to as the “3-1-1”: 

● 3 priorities for students: Attendance, academics, and social-emotional learning; 
● 1 priority for staff: Staff well-being; 
● 1 priority for the system: Safe return for all. 

 
To ensure student needs are met, the Department will focus on three priorities for students: 

● Attendance:  Are students showing up to school?  If students are not showing up, 
the Department is committed to finding and re-engaging them in school; 

● Academics:  How are students performing?  The Department used the first month 
of the new school year to gain a better understanding of where students are 
academically and the challenges they are facing.  Learning loss continues to be a 
concern, so knowing where students stand in terms of achieving academic 
success will help determine the supports necessary to realizing their goals; 

● Social-Emotional Learning:  How are students doing socially and emotionally?  
The Department will continue to assess the social and emotional well-being of 
students.  After spending much of the last 17 months away from school, away 
from their network of friends, and away from trusted adults and mentors on 
school campuses, the Department will need to address the vulnerability of 
students and provide needed services and support to ensure student success. 

 
For this important work to be sustainable, the Department will also prioritize staff well-being 
and focus on supporting and caring for all employees. 
 
The fifth priority is ensuring the safe return for the entire K-12 public school system, aligning 
the Department’s policies and procedures with guidance issued by the Hawaii State 
Department of Health and Centers for Disease Control and Prevention.  This is especially 
important with the current increase in positive COVID-19 cases across the state and the 
delta variant, which were both unexpected when the Department planned for the system-
wide return to in-person instruction this school year.  
 
The proposed use of ESSER funds allow the Department to implement strategies and 
interventions to re-engage students in their education, address learning loss, and provide 
the necessary academic, social, emotional, and mental health supports to facilitate student 
success.  The Department assessed student needs and researched the work of other states 
to determine the most appropriate and effective courses of action in supporting student 
learning.  These strategies and interventions include summer learning with counseling 
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services, additional out-of-school-time programs, student health support, personalized 
learning programs that address individual student needs, professional development to 
provide staff with the skills needed to identify and support student needs, high interest 
programs, and programs targeting middle school students who face additional challenges of 
adolescence.  As schools continue to assess the needs of students and staff, the proposed 
use of funds may require adjustments to better meet the identified needs.   

The Department recognizes the need to be vigilant as the current pandemic evolves and 
realizes that the use of ESSER funds may need to be reassessed should emergency 
priorities due to the impact of COVID-19 arise. 

3. PRESENTATION

The Department’s presentation on the educational plan for its use of ESSER II and ESSER 
ARP funds includes an overview of the plan for learning acceleration, the Department’s 
approach to addressing learning loss and the achievement gaps that were exacerbated by 
the pandemic.  The use of federal relief funds will focus on providing equitable access to 
educational supports and opportunities for all students, especially students who were 
disproportionately impacted by the implementation of distance learning during School Year 
2020-2021.  This has been a priority since COVID-19 closed our school facilities in Spring 
2020.  

The Department remains committed to supporting all students, maintaining the Board’s 
student achievement standards, and securing the health and safety of Department students, 
leaders, teachers, and staff. 

KTH:pu 
Attachment: Learning Acceleration: The HIDOE's Plan to Address Learning Loss 

c:   Phyllis Unebasami, Deputy Superintendent 
Assistant Superintendents 
Complex Area Superintendents 
Office of Curriculum and Instructional Design 
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Learning Acceleration Logic Model 

https://bit.ly/3zZaZPT 

DRAFT

https://www.hawaiipublicschools.org/DOE%20Forms/LearningAccelerationLogicModel.pdf
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The work of the Hawai‘i State Department of Education (HIDOE) centers around Nā Hopena A‘o (HĀ). This 
approach fosters a strengthened sense of belonging, responsibility, excellence, aloha, total well-being and 
Hawai‘i, representing the uniqueness of our island state. With this spirit, we strive to not only neutralize loss 
of learning, but accelerate learning and nurture a caring community where students thrive and there is joy in 
learning.  

3-1-1 PRIORITIES 

For School Year 2021-22, HIDOE is focusing on the “3-1-1 Priorities” for students, staff, and the HIDOE 
system.  

● 3 Student Priorities: Attendance, academics, and social-emotional learning. HIDOE is prioritizing in-
person instruction to re-engage students and address their academic, social, and emotional needs.

● 1 Staff Priority: Well-being. Work should be a stabilizing force in people’s lives. When the well-being
of staff is attended to, they thrive. They have positive views of their present life, as well as for their
future. They report more hope, happiness, energy, interest and respect.

● 1 System Priority: Safe return for all. The highest priority is ensuring each student and adult has the
opportunity to safely return to school. Consistent adherence to safety protocols, partnering with the
Hawaii State Department of Health and healthcare providers for vaccines and the availability of
social, emotional support resources will help welcome everyone back to school.

This Learning Acceleration Plan supports these priorities as key strategies to meet these overarching goals, 
especially around attendance, academics, and social emotional learning. 

PURPOSE OF THIS LEARNING ACCELERATION PLAN 

This learning acceleration plan is intended to provide guidance for schools, complex areas and state offices 
to respond to the impact of learning loss that was caused by the COVID-19 interruption to the full in-person 
learning model. Schools are now open for full in-personing learning.  

Complex Areas and Schools: 
Complex areas will work with schools to complete a Complex Area ESSER Proposal. The proposals shall 
be based on a needs assessment and in alignment with the American Rescue Plan Elementary and 
Secondary School Emergency Relief Fund (ESSER III) learning loss requirements. Complex Area 
Superintendents will submit their proposals utilizing a common template. The template will align proposed 
Complex area initiatives to the 3-1-1 priorities to best utilize the ESSER funds.  
Sample template: https://bit.ly/templateESSERproposal 

State Offices: 
All state offices will work collaboratively to address learning loss and focus on learning acceleration. Each 
office plays an integral part in the infrastructure that is needed for the success of programs. A clear example 
of the coordination necessary across offices is summer programs. In addition to curriculum, instruction, and 
student supports, fiscal support, technology, data, meals, transportation, and personnel support are vital in 

DRAFT

https://www.hawaiipublicschools.org/TeachingAndLearning/StudentLearning/HawaiianEducation/Pages/HA.aspx
https://bit.ly/templateESSERproposal
https://bit.ly/templateESSERproposal


5 
 

providing comprehensive summer programs to address the social, emotional, well-being, and academic 
needs of students. For specific areas related to learning loss, the Office of Student Support Services will 
support social emotional and well-being needs, the Office of Curriculum and Instructional Design will support 
learning loss related to academics; and the Office of Strategy, Innovation and Performance will support the 
after-school programs.  The following table provides activities and supports to address current students 
needs and accelerate learning: 

Complex Areas and Schools State Offices 

● Complex Area and School Needs Assessment 
● Complex Area Accelerated Learning 

Proposals/Plans (2.03*) 
Select from the following areas: 

○ Extended day 
○ Afterschool Programs 
○ Extended school year programs 
○ Distance Learning 
○ Summer Learning 
○ Accelerated Personalized Learning Program 
○ Evidence-Based Practices 
○ Mental and General Health Supports 
○ Other Allowable Expenses 

● Data Collection and Reporting 

● Summer Learning 
● Out-of-School Time Activities 
● State Online Learning Programs (2.06*)  
● Distance Learning State Program (2.07*) 
● Lead and coordinate Middle School Student 

Leadership - Coordinator (2.08*) 
● Math Professional Development Capacity Building 

(2.09*) 
● Reading Professional Development Capacity 

Building (2.1*) 
● Mental and General Health Supports (1.01, 1.02, 

1.03, 1.04*) 
● Students with Disabilities Supports (1.05*) 
● Services, and Professional Development (1.06*) 
● Data Collection and Reporting 

* From Presentation on Department’s allocation plan for use of federal funds in the second round of the Education Stabilization 
Fund’s Elementary and Secondary School Emergency Relief (“ESSER II”) and in the third round of ESSER funds authorized under 
the American Rescue Plan Act of 2021 (“ESSER ARP”), Attachment C and Attachment D 
 
The HIDOE defines learning loss as the difference between the learning that was anticipated to happen 
under non-pandemic conditions and the learning that actually happened. Learning loss is a national 
concern; thus, ESSER funds have been provided to states, including the HIDOE, for the next two years. 
 
The ESSER III funds require 25% to be used for learning loss. Allowable uses include: 

● Implementing evidence-based interventions, including but not limited to summer learning or summer 
enrichment, extended day, comprehensive after-school programs, and extended school year 
programs; 

● Responding to students’ social, emotional, and academic needs; and 

● Addressing the disproportionate impact of COVID-19 on underrepresented student subgroups.  DRAFT

https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_08192021_DOE%20Presentation%20on%20Allocation%20Plan%20Use%20for%20ESSER%20II%20and%20ESSER%20ARP.pdf
https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_08192021_DOE%20Presentation%20on%20Allocation%20Plan%20Use%20for%20ESSER%20II%20and%20ESSER%20ARP.pdf
https://boe.hawaii.gov/Meetings/Notices/Meeting%20Material%20Library/FIC_08192021_DOE%20Presentation%20on%20Allocation%20Plan%20Use%20for%20ESSER%20II%20and%20ESSER%20ARP.pdf
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LEARNING ACCELERATION vs. LEARNING LOSS 
 
While learning loss mitigation is a focus, the HIDOE is choosing to emphasize learning acceleration as the 
mindset to go beyond recovery efforts, working with families and communities to welcome students back to 
campus where they not only “catch up” but are inspired, engaged, and on track and thriving in pursuit of 
their college, career, and community aspirations. 
 

LEARNING ACCELERATION FRAMEWORK 
 

This Learning Acceleration Framework serves as a model of important considerations when designing 
school, complex area, and state implementation plans. 

 
GUIDING PRINCIPLES 

 
The following guiding principles are core to our work to design learning experiences for HIDOE students.  
 
The framework is driven by four guiding principles: 
 
Equity and excellence:  
As a dual language educational system, an enduring commitment to equity is central to the mission and 
vision for Hawaiʻi public schools. Framed by Nā Hopena Aʻo (HĀ), this principle conveys a shared 
understanding that all students should have access to rigorous, engaging, and well-rounded learning 
experiences aligned with the Hawaiʻi Core Standards. This value also reflects a belief that all students in 
Hawaiʻi can achieve academic success.  
 

DRAFT

https://learningdesign.hawaiipublicschools.org/guiding-principles/equity-excellence
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Connections to culture and place:  
Connections to culture and place are vital to creating meaningful learning opportunities and ensuring that 
the students of Hawaiʻi have meaningful learning experiences relevant to their heritage and home. Students 
are part of an extended ‘ohana, the environment, their community, and a global society. Education 
encourages students to value these connections and become stewards to make the world a better place.
  
Focus on the whole child:  
The interdependence between social, emotional, mental, physical, and academic development provides 
every student with positive school experiences and creates thoughtful, well-adjusted, and engaged citizens. 
In addition to creating learning environments and opportunities that engage and challenge students, 
classrooms must be caring, safe, and supportive. Thus, students’ health, well-being, and developmental 
needs are priorities. 

 
College, career, and community readiness: 
Hawaiʻi can provide abundant real world learning environments relevant for success in a culturally diverse, 
technologically complex, and interdependent global society. The HIDOE continues to set a vision for 
creating “educated, healthy, and joyful lifelong learners who contribute positively to our community and 
global society”1 and thereby conveys a clear focus on college, career, and civic responsibility. The General 
Learner Outcomes (GLOs) embody this commitment by focusing on “the optimum growth and development 
of each student.” 

 
Hawaii Multi-Tiered Systems of Support (HMTSS) 

 
The HMTSS framework provides a culturally responsive and equitable system to ensure positive outcomes 
for every student through a layered continuum of 
support and evidence-based practices.  
By aligning program design to the HMTSS framework, 
schools can proactively respond to students, staff, and 
families in a manner that prioritizes their health and 
safety, social and emotional needs, and behavioral 
and academic growth. Implementing evidence-based 
practices, monitoring students' ongoing progress, and 
systematic decision-making about programming and 
services allow for resources to be deployed to most 
effectively and efficiently leverage student strengths 
and mitigate areas of growth and needs.  

 
HMTSS supports school teams in being thoughtful 
about using resources appropriately and impactfully 
and using data to continually monitor and ensure that all students are successful.  

  

                                                
1 https://www.hawaiipublicschools.org/DOE%20Forms/Advancing%20Education/SP2017-20.pdf 

DRAFT

https://learningdesign.hawaiipublicschools.org/guiding-principles/connections-to-culture-place
https://learningdesign.hawaiipublicschools.org/guiding-principles/focus-on-the-whole-child
https://learningdesign.hawaiipublicschools.org/guiding-principles/college-career-community-readiness
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The tri-level system is involved in supporting the HMTSS framework: 

State level:  
● Provides guidance for HMTSS through professional learning communities (HMTSS Cadre), 

professional development (HMTSS Cohort), the HMTSS Resource Guide and website, and by 
aligning to Board of Education policies that promote effective HMTSS Implementation efficiently and 
consistently statewide;  

● Provides technical assistance and consultation to complex area staff to develop a collaborative 
approach to supporting schools in HMTSS implementation; and 

● Identifies data sources and supports the data decision-making process that can be used to inform 
program adjustments to better support implementation for HMTSS. 

 
Complex level:  

● Provides professional development, technical assistance, coaching, resources, assessment, and 
progress monitoring directly to schools to support their HMTSS implementation with fidelity. 
 

School level:  
● Implements evidence-based practices, monitors students' ongoing progress, and makes systematic 

decisions about programming and services. 

What Works Clearinghouse and Evidence for ESSA provide information on evidence-based practices and 
programs for tiered support based upon individual student needs. See the reference list for additional 
resources for evidence-based practices.  
 

Social Emotional Learning (SEL) Within HMTSS 

School Design  Professional Development (PD)/ Resources  

● Create and implement a culturally responsive and 
equitable multi-tiered system to ensure positive 
outcomes for every student through a layered 
continuum of supports and evidence-based 
practices.  

● Establish school teams 
● Identify school and student outcome goals 
● Determine team meeting schedule 
● Implement a Data-Driven Decision-Making 

Process 
 
 
 
 
 
 
 

● HMTSS Resource Guide 
● HMTSS Website 
● HMTSS Cohort and Cadre  
● Tri-level support via complex area 

point of contact for SEL and HMTSS.  
● Here to Help Movement DRAFT

https://drive.google.com/file/d/1_fv0W25raQPihLUmcl9sbLlawOiJtqCl/view
https://sites.google.com/k12.hi.us/hidoehmtss/home?authuser=1
https://ies.ed.gov/ncee/wwc/
https://ies.ed.gov/ncee/wwc/
https://www.evidenceforessa.org/
https://drive.google.com/file/d/1_fv0W25raQPihLUmcl9sbLlawOiJtqCl/view
https://sites.google.com/k12.hi.us/hidoehmtss/home?authuser=1
https://sites.google.com/k12.hi.us/hidoehmtss/home?authuser=1
https://docs.google.com/spreadsheets/d/1BFC91TCkQ9suD-ZXu0pidCnFOdmc4Nt2zmDO2tsE-b4/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1BFC91TCkQ9suD-ZXu0pidCnFOdmc4Nt2zmDO2tsE-b4/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1BFC91TCkQ9suD-ZXu0pidCnFOdmc4Nt2zmDO2tsE-b4/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1BFC91TCkQ9suD-ZXu0pidCnFOdmc4Nt2zmDO2tsE-b4/edit?usp=sharing
https://drive.google.com/file/d/1i56OvyW4OP8i5S3JbwqgF3DG1MvNiJun/view?usp=sharing
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SEL Panorama Survey  
All HIDOE schools will administer the social-emotional learning survey in School Year 2021-22. 

● The fall survey will run from August 30 - 
September 24, 2021 and will be used as a 
baseline. 

● The winter survey will run from Jan 3 - 28, 2022. 
● The spring survey will run from April 18 - May 13, 

2022. 
 

● SEL Survey Memo  

Student Perception Survey  
Students in grades 3-12 participate in this program, in which teachers receive individualized reports 
about their student’s perceptions of classroom experience. 

● The survey will be administered this fall, from 
November 8 - December 10, 2021. 

● Use Panorama Check-Ins to collect 
quick student well-being perception 
data from students to deliver frequent, 
rapid support throughout the year. 

● Monitor student progress using 
Panorama’s Check-In Template. 
 

Data Driven Decision-Making Teams  

● The school team uses data to inform PD, 
schoolwide action plans, and areas of need at the 
Tier 1 level.  

● The Student Focus Team utilizes the Student 
Support Process to identify appropriate 
interventions and services.  

● Implement consistent data team meetings as part 
of a decision-making process to review screening 
data, group students appropriately, and 
differentiate and intensify instruction as needed. 

● Panorama Data Inquiry Sessions 
(PD) 

● Find evidence-based supports and 
interventions using Panorama’s SEL 
Playbook. 

● Casel 3 Significant Practices 
Playbook  

● Conduct regular system assessments 
for continuous improvement using 
HMTSS Assessment Tool, Tiered 
Fidelity Inventory, and SEL 
implementation plans 
 
 
 
 
 
 
 
 
 
 
 
 

DRAFT

https://drive.google.com/file/d/1sUyNcFGATOglgdUDhHKAzWB0T8Zzu86o/view?usp=sharing
https://www.panoramaed.com/blog/social-emotional-learning-check-in-templates
https://secure.panoramaed.com/login
https://secure.panoramaed.com/login
https://schoolguide.casel.org/uploads/sites/2/2018/12/SEL-3-Signature-Practices-Playbook-10.21.19.pdf
https://schoolguide.casel.org/uploads/sites/2/2018/12/SEL-3-Signature-Practices-Playbook-10.21.19.pdf
https://drive.google.com/file/d/1EPRLjP1BIdkDbTkJqww9LtofxBhYH-RC/view?usp=sharing
https://drive.google.com/file/d/1EPRLjP1BIdkDbTkJqww9LtofxBhYH-RC/view?usp=sharing
https://assets-global.website-files.com/5d3725188825e071f1670246/60108a57b3fa685215c10927_SWPBIS%20Tiered%20Fidelity%20Inventory%20(TFI).pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/60108a57b3fa685215c10927_SWPBIS%20Tiered%20Fidelity%20Inventory%20(TFI).pdf
https://schoolguide.casel.org/what-is-sel/indicators-of-schoolwide-sel/
https://schoolguide.casel.org/what-is-sel/indicators-of-schoolwide-sel/
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Examples of SEL Practices Within the HMTSS Framework to Support Students 

Tier I  
Tier 1 SEL programs and practices aim to support students' academic, social, and emotional learning and 
development. The universal level of prevention includes high-quality instruction, evidence-based 
practices, high-leverage practices, differentiated instruction, and data-driven instructional decision-
making. 

Schoolwide Tier 1  Classroom Tier 1  

● Plan for “SEL immersion” at the start of the school 
year that is dedicated to connecting students with 
each other and school staff. 

● Provide students with opportunities to develop and 
apply social and emotional competencies (self 
awareness, self-management, social awareness, 
relationship skills, responsible decision making) 
throughout the day. 

● Implement Positive Behavioral Interventions and 
Supports (PBIS) with fidelity  

● Cultivate positive relationships that create the 
conditions that need to be in place for students to 
engage in learning across content areas.  

● Promote a Trauma-Skilled Culture. 
● Embed practices into the delivery of academic 

instruction in a proactive manner, setting the 
foundation for application and generalization of 
appropriate social-emotional skills both in and out 
of school,  

● Integrate Core SEL practices with academic 
instruction, positive, preventive, and connected to 
academic and behavioral expectations.  

● Use Panorama’s SEL data to provide insight into 
systems and adult practices that could lead to 
positive academic, social, and emotional 
development. (e.g., I want to know what students 
are saying they need across my school so that I 
can identify shifts in systems and adult practices.) 

● Teach SEL Competencies with 
fidelity. 

● Begin each lesson with a positive 
reminder of expected social, 
emotional and behavioral (SEB) skills 

● Prioritize key social, emotional, and 
behavioral skills to emphasize 

● Purposefully integrate instruction in 
SEB and academic skills 

● Actively engage students in 
instruction 

● Ensure instruction and support is 
culturally responsive, incorporates 
student voice, and promotes active 
civic engagement 

● Use Panorama’s SEL data to provide 
insight into systems and adult 
practices that could lead to positive 
academic and social, emotional 
development. (e.g., I want to know 
what my students are saying they 
need so that I can identify strategies 
and interventions to support 
students.) 

● Connect with families regularly to 
discuss and address issues together. 
 

 
 
 
 DRAFT

https://assets-global.website-files.com/5d3725188825e071f1670246/5e7e3999b3c8b85b50c80c6f_POSITIVE_GREETINGS_AT_THE_DOOR.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5e7e3999b3c8b85b50c80c6f_POSITIVE_GREETINGS_AT_THE_DOOR.pdf
https://docs.google.com/document/d/1dxlirswZfSn54mj6W-4Lb0fYsAgRX2rgOC3ycoHeSro/edit
https://assets-global.website-files.com/5d3725188825e071f1670246/5d702010ea5148562b2cb383_class%20integrated%20academic%20%26%20behavior%20brief%20rev.%203.20.18.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5d702010ea5148562b2cb383_class%20integrated%20academic%20%26%20behavior%20brief%20rev.%203.20.18.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/6062383b3f8932b212e9c98b_PBIS%20Cultural%20Responsiveness%20Field%20Guide%20v2.pdf
https://assets-global.website-files.com/5d3725188825e071f1670246/5dd31565dbc8c81445cd81c3_High%20School%20PBIS%20Implementation-%20Student%20Voice.pdf
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Tier 2  
Targeted supports for some students: At Tier 2, evidence-based academic and behavioral supports are 
provided to students for whom Tier 1 supports are insufficient. These supports include classroom-based 
interventions or small-group interventions facilitated by qualified teachers, support staff, community 
partners, or other professionals.  

In Tier 2, the importance of collecting quality progress monitoring data cannot be emphasized enough. 
Goals and expected outcomes of interventions must be very clear to determine if students are responding 
to Tier 2 support.  

● Small-group interventions are for a subset of students who need additional supports to address 
social-emotional struggles such as acute or chronic stress or difficulties developing meaningful 
relationships.  

● Programming might include opportunities to practice social skills, art therapy groups, one-on-one 
mentoring, and family engagement activities. 

● Tier 2 supports include intensified, active supervision in a positive and proactive manner. For 
example, adults may be asked to move, scan, and interact more frequently with some students, 
according to their needs.  

● Tier 2 supports target expected behavior by providing positive reinforcement often. For example, 
students who participate in a Tier 2 Check-in Check-out intervention engage in feedback sessions 
with their classroom teacher and other adults in the school as many as five to seven times per 
day. 

● Tier 2 supports include the connection with families regularly to discuss and address issues 
together. 

Social and Emotional Learning and Intensive Interventions 
 

Tier 3  
Tier 3 supports are designed to support students at significant risk for not meeting behavioral 
and/or social-emotional outcomes. At Tier 3, a student-centered team process is utilized to 
support individual students with intensive needs. The approach used is strengths-based, seeking 
to maximize student skills while making environmental adjustments that support student success.  

Tier 3 supports are targeted individualized supports, which include but are not limited to:  
● Personalized Accelerated Learning Plan; 
● Individual counseling; 
● School-Based Behavioral Health Services; 
● Trauma Support; 
● Intensive interventions such as crisis plans and behavior support plans, and behavioral contracts;  
● Crisis response support; and 
● Wraparound supports through interagency and community resources when needs exceed those 

available through school-based supports and services.  
 
 
 
 
 DRAFT

https://intensiveintervention.org/sites/default/files/NCII-SEL-Brief-508.pdf
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Supporting Transitions  
Incoming support is particularly important for successful entry to kindergarten, middle school, high school, 
and post-secondary programs. These programs can “bridge” the adjustment to increase a student's 
success to begin the school year ready to learn at the next level by preloading expectations, teaching 
necessary skills and routines, and building confidence. 

● Promote a sense of safety, security, and belonging. Schools revisit their physical environment 
design and systemic practices to promote safety, predictable routines, and positive expectations. 

● Support executive function and emotion management skills.  
● Instill a growth mindset and promote social belonging interventions. 
● Reduce the student-counselor ratio to the extent possible, especially for seniors. For seniors, 

school counselors will monitor Senior Personal Transition Plans, quarterly grades, on-track to 
graduate, and high-risk attendance. Counselors, advisory teachers, or academic coaches will work 
with seniors to stay on track with pursuing their aspirations.  

 
 

PROGRAMS 
 

The following programs are anticipated for the following two years. Distance Learning programs may be 
designed as needed. Programs at complex areas and schools will be based on school and student needs. 
 

Summer 2021 - Summer 2023 

Summer 
2021 

 
● 2021 Summer Learning Guide 
● Official Summer School  
● School Learning Hub 
● Specialized Student Support 
● Accelerated Learning 
● College, Career and Community Learning 
● Summer Learning Data Dashboard https://bit.ly/2021SummerLearningReport 

 

School Year 
2021-2022 

 
● Social Emotional Learning (SEL) 
● Opportunity to Learn (OTL) 

o Prioritize In person 
o Access to grade level content  

● Motivation & Engagement 
o e.g., Athletics, Performing Arts, Visual Arts 

● Extended Day - Afterschool, Weekends 
● Comprehensive Afterschool Program 
● Extended School Year - Fall, Winter, Spring Intersession 
● Accelerated Personalized Learning Program* 

 

Distance Learning 
Design DRAFT

https://www.hawaiipublicschools.org/DOE%20Forms/Summer/HIDOE2021SummerLearningGuide.pdf
https://bit.ly/2021SummerLearningReport
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Summer 
2022 
 
 
 

 
● Official Summer School 
● School Learning Hub 
● Specialized Student Support 
● Accelerated Learning 
● College, Career and Community Learning 
● Accelerated Personalized Learning Program* 

 

School Year 
2022-23 

 
● SEL 
● OTL 
● Motivation & Engagement 
● Extended Day 
● Comprehensive Afterschool Program 
● Extended School Year 
● Accelerated Personalized Learning Program* 

Distance Learning 
Design 

Summer 
2023 

 
● Official Summer School 
● School Learning Hub 
● Specialized Student Support 
● Accelerated Learning 
● College, Career and Community Learning 
● Accelerated Personalized Learning Program* 

 

 
 
 

PREPARATIONS 
 
Prioritized Programs and Identifying Students:  
Programs will be prioritized for graduating seniors, students who are academically behind, students in 
transition grades (incoming kindergarten, elementary to middle, middle to high, and high to college or 
career), and identified students with engagement challenges due to the pandemic. Students will be 
identified and monitored using course marks, high-risk attendance, off-track to graduate, and the Hawaii 
Multi-Tiered System of Support (HMTSS). 
 
Data & Monitoring: 
The Return to Learn Board of Education Metrics provides data sources related to student achievement and 
progress, including high-risk attendance, elementary, middle, high school grades, elementary/middle 
screeners, and high school graduation gap. The data dashboard can be accessed here: LINK to BOE 
Metrics. 
 

DRAFT

https://docs.google.com/document/d/1or7xi8lfjOh6wCn4VX4-DazrN3caY6l2cUG4tJC9SVI/edit?usp=sharing
https://www.hawaiipublicschools.org/ConnectWithUs/MediaRoom/PressReleases/Pages/Return-to-Learn---Metrics.aspx
https://www.hawaiipublicschools.org/ConnectWithUs/MediaRoom/PressReleases/Pages/Return-to-Learn---Metrics.aspx
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Attendance: 
● Attendance is critical to student learning and achievement and reaching one’s full potential. Students 

need to be in school every day to receive the support needed to learn and thrive. Missing critical 
instruction time increases the risk of falling behind and dropping out of school.  
 

● There are an increasing number of students with engagement challenges due to the pandemic. The 
pandemic has caused many families to become income, housing, and/or food challenged. Coupled 
with these family stressors, while there are some students who thrived in the distance learning 
setting, some students have felt less connected with peers and even experienced feelings of 
isolation or trauma. This includes English learners who may have been in linguistic isolation, having 
little interactions in the target language. Many of these students may have performed successfully in 
academics prior to the pandemic and are now struggling. Others may be performing adequately in 
academics but struggling socially and emotionally. The teacher’s and counselor’s role in identifying 
these students is important in order to offer specialized supports.  
 

● As of April 30, 2021, student high-risk attendance measures showed that 22% of all students across 
the state were at high risk of chronic absenteeism (absent for 8.3% or more of days enrolled). Each 
student’s percentage is based on how many days they have been enrolled in the HIDOE for the 
2020-21 school year. For elementary students, there is a single daily attendance taken for each 
student. For secondary students, daily attendance is based on attendance for the majority of their 
scheduled courses (e.g., if a student is present for 4 out of 6 scheduled courses, they would be 
marked present for the day). 

 
Academics: 

● Course marks, high-risk attendance, and universal screener data (grades K-8) will be used to identify 
students who are academically behind grade level. Ninth-grade quarterly failing marks should be 
reviewed by counselors and administrators. Appropriate supports (including counseling, tutoring, and 
parent conferences) should occur. Students who may have additional needs such as English 
learners, should be afforded necessary English language development supports.  

 
● Schools will continue to administer their universal screeners for students in grades 1-8. This data is a 

baseline metric collected once a year and will be collected again in School Year 2021-22. Beginning 
School Year 2021-22, universal screeners will be administered three times a year.  
 

● Academic Screeners: Broad screening (e.g., STAR, iReady) may be conducted universally across 
the school. Other screeners may include teacher-generated skill and knowledge tools or standards-
based benchmark assessments. At the secondary level, screeners identify students who are at risk 
of dropping out of school (e.g., ABC data - Attendance, Behavior, Course marks). High school 
dropout rates are influenced by predictors that emerge as early as sixth grade. These predictors 
include academic performance (e.g., low grades and test scores, retention), engagement factors 
(e.g., absences, behavior incidences), and transition year data (performance decline between 
elementary to middle school and middle to high school). [HMTSS Guide, p. 22] 
 
 

DRAFT

https://drive.google.com/file/d/1_fv0W25raQPihLUmcl9sbLlawOiJtqCl/view
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2020-21 Universal Screener Data - October 2020 
 

The ELA and mathematics screeners metric for Grades 1-8 is reported once in the fall semester to 
indicate student readiness at the start of the school year. The data shown are results from STAR and 
iReady screeners for those schools that administered the vendor-designated assessment windows. 
Students screened during those windows were assigned a proficiency level to determine whether 
they were on grade level, one grade level behind, or two grade levels behind. At the start of the 
school year, students are expected to be either on grade level or one grade level behind; therefore, 
students identified as two grade levels behind would be considered off track. Several schools use 
different screeners and therefore will not have results (or minimal results) shown here. School data 
and student counts are available on the Return to Learn Board of Education Metrics Reporting 
dashboard.  

 
The following averages in this table show the significant shift from students performing two or more 
grade levels below in ELA and Math between grades 1-4 and grades 5-8. The data indicates there is 
a need to prioritize middle level students for additional academic supports. When students enter high 
school unprepared, their likelihood of access to rigorous courses and successfully completing grade 
9 on time decreases, impacting a student’s trajectory to on-time graduation. Thus, the Accelerated 
Personalized Learning Plan is a strategy that schools may use to address this need.  

 
 
Table 1.1 Statewide Universal Screener Data for Grades 1 to 8 - Fall 2020 Baseline 

 English Language Arts Mathematics 

 
Gr 1-4 
Average 

Gr 5-8 
Average 

Gr 1-4 
Average 

Gr 5-8 
Average 

On or Above Grade Level 57.30% 40.05% 50.33% 42.23% 

One Grade Level Below 29.58% 22.73% 36.55% 28.75% 

Two or More Grade Levels Below 13.15% 29.03% 13.15% 20.03% 
 

 
  DRAFT

https://docs.google.com/document/d/1or7xi8lfjOh6wCn4VX4-DazrN3caY6l2cUG4tJC9SVI/edit?usp=sharing
https://docs.google.com/document/d/1or7xi8lfjOh6wCn4VX4-DazrN3caY6l2cUG4tJC9SVI/edit?usp=sharing
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Table 1.2 English Language Arts Statewide Universal Screener Data for Grades 1 to 8 - Fall 2020 Baseline 
 English Language Arts 

 Gr1 Gr2 Gr3 Gr4 Gr5 Gr6 Gr7 Gr8 

On or Above 
Grade Level 6,376 6,437 6,843 5,458 4,996 3,315 3,861 3,955 

62.40% 57.80% 61.00% 48.00% 43.80% 38.80% 38.00% 39.60% 

One Grade Level 
Below 3,532 3,475 2,114 3,827 2,928 1,926 2,116 2,181 

34.60% 31.20% 18.80% 33.70% 25.70% 22.50% 20.80% 21.90% 

Two or More 
Grade Levels 
Below 

302 1,228 2,268 2,083 3,481 3,311 4,175 3,840 

3.00% 11.00% 20.20% 18.30% 30.50% 38.70% 41.10% 38.50% 

 
 
Table 1.3 Mathematics Statewide Universal Screener Data for Grades 1 to 8 - Fall 2020 Baseline 
 Mathematics 

 Gr1 Gr2 Gr3 Gr4 Gr5 Gr6 Gr7 Gr8 

On or Above 
Grade Level 5,865 5,549 5,240 5,674 5,600 3,855 4,177 3,996 

55.10% 49.70% 46.70% 49.80% 48.80% 43.30% 38.70% 38.10% 

One Grade Level 
Below 4,310 4,240 4,058 3,595 3,358 2,559 3,120 2,955 

40.50% 38.00% 36.20% 31.50% 29.30% 28.70% 28.90% 28.10% 

Two or More 
Grade Levels 
Below 

465 1,373 1,925 2,136 2,518 2,489 3,502 3,547 

4.40% 12.30% 17.20% 18.70% 21.90% 28.00% 32.40% 33.80% 

 
 

● For students with Individualized Education Program (IEP) and Section 504 plans, ongoing progress 
monitoring is required. Quarterly reporting of progress for students with IEPs is required by the 
Hawaii Administrative Rules Chapter 60 and Individuals with Disabilities Education Act regulations. 
Schools should use current progress monitoring practices when determining learning loss (including 
educational loss, skill loss, lack of expected progress, and any new need/s). Schools should use a 
variety of sources to monitor student progress, including, but not limited to the current IEP, grades, 

DRAFT
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progress reports, parent(s)/legal guardian(s) information pertaining to education-related materials 
and/or services provided to a student, student’s participation and response to activities, how 
progress was measured, student work samples, permanent products, other evidence of learning, 
and any other relevant information should be used when determining learning loss (including 
educational loss, skill loss, lack of expected progress and any new needs). 

 
Professional Development 

Teachers make all the difference in accelerating learning for students and require ongoing support. 
The following webinars and recordings are planned to support the work of the Learning Acceleration 
Plan. These sessions support the evidence-based intervention strategies of the Learning 
Acceleration Framework: 

● Positive School Climate and Student Well-Being  
● Intervention Strategies 
● Opportunity to Learn 
● Digital Instruction 
● Assessment Literacy 
● Literacy - Elementary and Secondary 
● LETRS - Language Essentials for Teachers of Reading and Spelling 
● Math - Elementary and Secondary 
● Language Development in Content Instruction (WIDA ELD)  

 
 

IMPLEMENTATION 
 
The following are examples of practices to provide a fluid system of academic supports for all students. A 
list of approved vendors for various services will be provided to complex areas and schools to ease the 
process of selecting services and programs. Services and support options are not limited to the approved 
vendor list; schools may follow the established procurement process to obtain services for other vendors.  
 

Tier 1  
All students - Core classroom 

instruction 

Tier 2 
Some students - Targeted, 
supplemental instruction 

Tier 3 
Few students - Individualized, 

intensive instruction 

● Motivation and Engagement  
● Strategies - Attending, Active, 

Inquiry, Flow 
● Opportunity to Learn 
● Addressing Student Well-being 
● Afterschool Programs 
● Summer Enrichment & Credit 

Advancement 
● College, Career, and 

Community Learning 
● Whole Group Instruction 
● Differentiation 

● Summer Learning 
● Extended Day 
● Credit Recovery 
● Intervention 
● Remediation 
● Transition 
● Accelerated Learning 
● Accelerated Personalized 

Learning Program - one-to-one 
or small group tutoring; 
academic coach  

● Pre-teaching Strategies 
● Flexible Small Group 

Supplemental Instruction 

● Specialized Summer Student 
Support Programs 

● Extended School Year 
● Accelerated Personalized 

Learning Program - one-to-one 
intensive tutoring; academic 
coach DRAFT
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I. Attendance - Motivation & Engagement  
Student motivation is an important consideration and may be the factor that drives success for student 
participation and engagement. When designing programs, schools might ask, What would make students 
want to attend the program? It is important to know where the student’s interests and passions lie and 
incorporate these aspects (e.g., athletics, performing arts, visual arts, robotics) into the larger learning 
experience to personalize a student’s plan to accelerate learning.  
 
Student engagement falls on a continuum and, at the most basic level, students must be present and in 
attendance. Attending is the starting point; however, instruction should include active engagement where 
students are using hands-on strategies, using manipulatives and models, and engaging in cooperative 
learning to deepen understanding. Following the active engagement, inquiry-based engagement deepens 
thinking, widens imagination, and supports the Five E’s strategy of engage, explore, explain, elaborate, and 
evaluate. Finally, the flow stage of engagement occurs when students are so entrenched, almost 
entranced, and “in the zone” and the experience is one that will be a lasting memorable highlight. The flow 
moments may occur during those culminating performances, presentations, creating a tangible product, 
finding a hard sought-after solution, creating a new idea, or completion of a long-term goal. 
 

 
 
 

 
Eye-contact 
On task 
Physically leaning 

forward in seat 
Responding to 

questions 
Participating in 

discussion 
Knows assignment 

 
Hands-On 
Cooperative 

Learning (vs. group 
learning) 

Aina-Based 
Music and 

Movement 
Brain-Compatible 
Design and Create 

 
Constructivism 
Five E’s (engage, 

explore, explain, 
elaborate, 
evaluate) 

Problem-Based 
Collaborative 
 

 
Performance 
Product 
Innovate 
Solution Setting 
Unaware of Time 
“In the Zone” 
 

 
 

II. Academics - Opportunity to Learn  
The Opportunity to Learn is an equity matter. While there are various aspects to the Opportunity to Learn, to 
accelerate learning, the following are key pieces: 

● Students need access and support to engage meaningfully with current grade level content and 
curriculum. There should be a focus on essential knowledge and skills and formative assessments 
must be used to close learning gaps. When students are strictly limited to remediation, the learning 
gap widens and it becomes increasingly difficult to “catch up” to grade-level expectations. The focus 
must be on Tier 1 curriculum access for all students and the Tier 2 supports as needed for students 
to be successful. 

DRAFT
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● In-person learning is the priority instructional delivery mode.  
● Distance Learning needs to be intentionally designed for students who thrive in this setting. The 

program needs to provide appropriate and relevant learning experiences for students to meet grade-
level expectations.  

● Students need access to devices and connectivity in school as well as at home. Schools should work 
towards a one-to-one model where in-person classroom learning can switch to a distance model 
seamlessly if the need arises. 

● English learners not on track to meeting language development targets should be afforded additional 
English language development opportunities to get back on track. 

● If students with IEP or Section 504 plans do not make adequate progress, schools should 
immediately conduct an IEP/Section 504 meeting to determine what revisions to the student’s 
program are necessary. Given the continued educational impact of the COVID-19 pandemic, 
COVID-19 Impact Services continue to be an option available through School Year 2021-22 when 
the school’s multi-tiered system of support and/or a revised IEP is not sufficient to address the loss. 

 
III. Social Emotional Learning (SEL) - Addressing Student Well-Being  

Students must feel safe and supported as they transition back to school and begin focusing on their 
individual learning. It is important that schools create safe, supportive, and equitable learning environments 
that promote all students’ social and emotional development. In line with these efforts, the HIDOE will be 
launching the HIDOE Here to Help: You Matter Campaign. 
  
Social and emotional learning is critical to re-engaging students, supporting adults, rebuilding relationships, 
and creating a foundation for academic learning. By prioritizing SEL and the needs and concerns of all 
students and families, school leaders can begin to cultivate the healing, empathy, resiliency, and collect 
resolve needed to navigate the transition ahead and more effectively impact learning acceleration. Consider 
the following SEL Critical Practices:  
 

SEL Critical Practices 

Setting the 
direction 

● Having a clear “we and why” (HA) 
direction, targets (School Improvement Process) 

Fostering a caring 
and supportive 

environment  

● Fortify a culturally responsive School Wide Behavior System 
○ School Wide Behavior Expectations 
○ Teach/Model School Wide Expectations 
○ Positively Reinforce Expected Behaviors 
○ Referral process 
○ Promote positive relationships between students, teachers, and 

staff 
○ Alternative to Suspensions  

● Tiered Approach  
● Build a culture of resilience (including trauma-informed strategies) 
● Ensure early identification and provision of supports (HMTSS- mental 

health screening and wraparound support; translation services) 
● Collaborate with students, families, and the community (Student, family, 

community voice, and engagement) 

DRAFT

https://docs.google.com/document/d/1QB4PmRG_Ayv5ZAf_Fa3y9cbxGfcs2YaiIpK_SzvZEV4/edit?usp=sharing
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● Implement the Multilingualism Policy, promote culturally and linguistically 
responsive teaching, and address language development needs 

 Building skills 
(programs/ 
practices) 

● Promote academic mindsets to meet standards, and provide tiered support 
with the HMTSS framework (from the lens of student aspirations) 

● Build social and emotional skills of students, staff, and community 
(knowledge, skills, mindsets- programs, and practices) 

 
IV. Innovation 

Keeping in mind the guiding principles of equity and excellence, connection to culture and place, focus on 
the whole child, and college, career, and community readiness, innovation is encouraged and expected to 
occur to find ways to accelerate further learning for all students. Schools, complex areas, and state offices 
need to keep communication channels alive to share and celebrate innovations and scale up successful 
practices. 
 

V. Partnerships 
Partnerships have been extremely valuable to provide programs and supports for students at all grade 
levels within the academic school day and beyond. Collaboration with higher education partners, community 
foundations and organizations, cross-state opportunities, and other partnerships help to leverage resources 
and expertise. Partnerships are great opportunities to explore innovations through pilot programs to discover 
practices that can be scaled up to impact students in multiple schools. 
 
VI. Infrastructure 

Learning Acceleration is a collaboration and commitment by “all'' state offices. From the Office of Fiscal 
Services, budgeting and funding is a basic need, followed by the Office of Talent Management’s expertise in 
the hiring of personnel to support the many programs. The Office of Facilities and Operations addresses 
student needs such as meals and transportation to and from school and ensures schools and facilities 
provide the optimum environment for learning. The Office of Curriculum and Instructional Design is 
responsible for setting statewide guidance for learning and program expectations. The Office of Student 
Support Services provides the student support necessary for all students to be successful, especially for 
students with disabilities, English learners, and students in vulnerable populations. The Office of Information 
Technology Services provides access to devices and connectivity to support students learning in-person as 
well as via distance learning when needed. Infinite Campus has been a tool to gather student information. 
The Office of Strategy, Innovation, and Performance maintains crucial data used to analyze and identify 
students and their needs, assists with state and national policies, reports systemwide progress to our 
stakeholders, and coordinates out-of-school-time programs. 

 
 
  DRAFT
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CULMINATING RESULTS 
 

The following are anticipated interim/formative and summative measures to monitor progress and determine 
the final overall success of the Learning Acceleration Plan for the state, complex areas, and school.  The 
following are potential interim/formative and summative measures for consideration.   
 
Interim/Formative Measures: To monitor progress using formative data to make necessary adjustments and 
refinements. 
 

● Attendance 
● Universal Screener Data for English Language Arts and Math 
● Panorama SEL Survey 

 
Summative Measures: The final analysis of the success of the Learning Acceleration work will be based on 
a comparison of pre-COVID-19 strategic plan measures (School Year 2018-19) related to learning with 
School Year 2023-2024 [note: or SY 2022-23] results.  
 

● Statewide Assessment Results for English Language Arts, Math, & Science 
● Grade 3 Reading 
● Grade 9 Retention 
● Dual Credit Attainment 
● Graduation Rate 
● Growth to Target (English Learners) 

 
 

TIMELINE 
 
The following timeline documents some key actions related to learning acceleration from School Year 2020-
21, as well as actions from SY 2021-22. This plan is a fluid document, and the intention is to be flexible and 
consider current organizational data and environmental shifts and turns as the work progresses. 
 

Start Date Tasks/Communication Target 
Completion 

Date 

Notes 

SY 2020-21 

July - 
December 
2020 

Summer Learning Opportunities 2020 
 
Mandatory statewide training modules for teachers 
and staff.  
 
 
 
 

July - December 
2020 

Students began 
the school year in 
full distance 
learning mode due 
to the pandemic 
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Start Date Tasks/Communication Target 
Completion 

Date 

Notes 

Learning Loss Mitigation Strategies 
● Accelerate, not remediate, curriculum and 

instruction 
● Formative assessments to close learning 

gaps 
● Digital Transformation for Learning Plan 

Schools worked to 
bring back 
students 
predominantly in 
hybrid models 

January 
2021 

Internal Discussion on how to address learning loss. 
Mitigation strategies: 

● Focus on essential knowledge and skills of 
current grade level 

● Formative assessments to close learning 
gaps 

● Continuity and quality education through 
distance learning 

● In-Person Learning Opportunities 
● Launch one-to-one tutoring 
● Summer Learning Opportunities 
● Supports for vulnerable students 

 
Proposal to Board of Education (BOE) to use 
ESSER II funds for One-to-One Tutoring as a 
learning loss mitigation strategy. 
 
Complex areas work with schools on preliminary 
summer learning plans. 
 
Cross-State Office Committee convenes to 
coordinate Infinite Campus changes needed to 
collect summer data; plan state-wide learning 
opportunities and other details.  

January  2021 
 
 
 
 
 
 
 
 
 
 
 
 
January  2021 
 
 
 
February 2021 
 
 
Meet bi-monthly 
till June 2021 
 

BOE Funding 
approval for 
Learning Loss 
deferred 
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Start Date Tasks/Communication Target 
Completion 

Date 

Notes 

February 
2021 

Reassess One-to-One Tutoring as a major learning 
loss mitigation strategy based on BOE public 
testimony. 
 
Develop personalized approach to mitigate learning 
loss. Development of Accelerated Personalized 
Learning Program (APLP) Draft. 
 
Propose to BOE to use ESSER funds for APLP as a 
major learning loss mitigation strategy. 
 
Summer Learning Framework feedback from 
Cabinet 

February  2021 
 
 
 
February  2021 
 
 
February 2021 
 
 
February  2021 

BOE Funding 
approval for 
Learning Loss 
deferred 

March  
2021 

Share draft Summer Learning Framework with 
Complex Area Superintendents 
 
Feedback on Academic Coaching Model for 
Students from Cabinet Prototype 
 
Complex areas work to solidify summer plans and 
budget requests. 
 
Planning for full in-person return for elementary 
students, and secondary students to the extent 
possible. 

March 2021 
 
 
March 2021 
 
 
April 2021 
 

 

April   
2021 

Focus on full in person learning to the extent 
possible, especially for elementary students. 
 
Request approval of summer learning loss program 
funding.  
 
Post Summer Learning Guide 
 
Share Learning Acceleration Framework draft with 
Cabinet 

April 2021 
 

BOE approves 
funding for 
Summer Learning 
Programs 
 

May  
2021 

Share Updated Learning Acceleration Framework 
with Cabinet 
 

May 2021 
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Start Date Tasks/Communication Target 
Completion 

Date 

Notes 

ESSER III Stakeholder Convening May 2021 
 

June  
2021 

Summer Programs Begin 
 
Proposed draft of ESSER III State Plan for approval 
from BOE to submit to U.S. Dept of Education. 
 
Department submits the ESSER III State Plan. 

June - July 2021 
 
June 2021 
 
June 2021 

BOE approves to 
submit ESSER III 
State Plan for 
approval 

SY 2021-22 

July 2021 Summer Programs   

August 
2021 

Department receives written notification of formal 
approval of its State Plan for ESSER ARP funds. 
 
Proposed to BOE use of ESSER II or III Funds. 
 
Request to BOE for approval of partial funds. 

● Student Health - Nurse Positions (1.03) 
● Complex Area Accelerated Learning 

Proposals (partial funding) (2.03) 
● Student Engagement: Cyber Security 

Equipment (Leilehua) (2.04) 
● SEL: Trauma-Informed Care Services 

(Castle, Kalaheo, and Kailua Complexes) 
(2.05) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

BOE approves 
partial funding. 

September 
2021 

Updated Learning Acceleration Plan shared with 
Leadership Team 
 
Complex Area Superintendents begin drafting 
ESSER proposals 
 
Present to BOE Learning Acceleration Logic Model 
and Plan 

September 2021 
 
 
September 2021 
 
 
September 2021 

Proposals may be 
submitted for 
approval as 
completed 

October 
2021 

Complex area ESSER proposals submitted for 
approval 
 
Analyze student data to identify students who are 
most in need academically and socially. 
 
Determine mechanism for Parent Summer Learning 
survey 

October- 
November 2021 
 
October 2021 
 
 
November 2021 
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Start Date Tasks/Communication Target 
Completion 

Date 

Notes 

November 
2021 

Initiate Cross-Office Summer Learning Planning 
Committee 
 
Create parent summer learning survey.  

Begin bi-monthly 
meetings 
 
December 2021 

 

December 
2021 

Administer Parent/Guardian Summer Learning 
Program Survey for Parent Input. Submit with name 
for priority consideration for program registration. 
 
Complex Areas and Schools begin preliminary plans 
for summer learning programs 
 
Begin implementing Complex Area ESSER plan for 
learning acceleration 

January 2022 
 
 
January 2022 
 
 
December 2021 
/January 2022 

Complex Area use 
data to inform 
program planning 
 
 
 

January 
2022 

Implementation of Complex Area ESSER plan 
 
Complex Area Summer Program Budget requests 
 

January - June 
2022 
 
January - April 
2022 

 

February 
2022 

Plan initial timeline for School Year 2022-23 action 
steps 
 
Begin Plans for School Year 2022-23 Opening - 
Determine any Distance Learning Programs 

February - 
March 2022 
 
February - 
March 2022 

 

March  
2022 

Hire teachers and staff for summer programs 
 
Summer Program Communication to parents 

March 2022 
 
March 2022 

 

April  
2022 

Summer program registration 
 
Assess progress for School Year 2021-22. Make 
adjustments based on reflection and lessons 
learned. 

April 2022 
 
April - May 2022 

 

May  
2022 

School Year 2021-22 Complex Area ESSER Plan 
Summary Report 
 
Refine School Year 2022-23 Complex Area ESSER 
Plan 

July 2022 
 
May - June 2022 

 

June  
2022 

Summer Learning Programs 2022 June - July 2022 
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Start Date Tasks/Communication Target 
Completion 

Date 

Notes 

SY 2022-23 

July 2022 - 
June 2023 

Next Phase of Complex Area ESSER Plan 
implementation. 

TBD  

SY 2023-24 

July  
2023  

Summer Learning Programs  Contingent on 
available funds 
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RESOURCES 
 
The following resources may be helpful for planning purposes. 

CONNECTIONS WITH SIGNIFICANT ADULTS: 

○ Maiers, Angela. “12 Most Important Ways to Let People Know They Matter.” Angela Maiers - 
Virtual Keynote Speaker - #YouMatter, 21 Feb. 2021, angelamaiers.com/12-most-important-
ways-to-let-people-know-they-matter/.  

ENGAGING COMMUNITY STAKEHOLDERS: 

○ Toolkit of Resources for Engaging Families and the Community as Partners in 
Education 

https://ies.ed.gov/ncee/edlabs/projects/project.asp?projectID=4509 

○ BSCP Center Strategic Communications Toolbox 

http://www.bscpcenter.org/toolbox/resources/BSCP_Toolbox_Final.pdf  

LEADERSHIP: 

● Bradley, D., Burkhauser, S., Goldston, C. (2020). A Toolkit for Assessing learning changes after 
spring 2020 COVID-19 school closures. Washington, DC: U.S. Department of Education, Institute of 
Education Sciences, National Center for Education Evaluation and Regional Assistance, Regional 
Educational Laboratory Midwest. 

PERSONALIZED LEARNING: 

● “Resources│ Personalized Learning.” American Institutes for Research, 10 Nov. 2020, 
www.air.org/page/resources-personalized-learning. Accessed 13 Apr. 2021. 

● UDL-Based Design and Digital Tools for Online Learning – SchoolVirtually. schoolvirtually.org/udl-
based-design-and-digital-tools-for-online-learning/. Accessed 13 Apr. 2021. 

● Proven Tutoring. Center for Research and Reform in Education. www.proventutoring.org. Accessed 
27 Apr. 2021. 

PRIORITIZE TEACHER-STUDENT RELATIONSHIPS: 

● Maiers, Angela. “12 Most Important Ways to Let People Know They Matter.” Angela Maiers - Virtual 
Keynote Speaker - #YouMatter, 21 Feb. 2021, angelamaiers.com/12-most-important-ways-to-let-
people-know-they-matter/.  

● Allensworth, Elaine, and Nate Schwartz. “School Practices to Address Student Learning Loss.” 
University of Chicago: UChicago Consortium on School Research, June 2020, 
consortium.uchicago.edu/publications/school-practices-to-address-student-learning-loss.  
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REOPENING OF SCHOOLS: 

● Volume 1: ED COVID-19 HANDBOOK Strategies for Safely Reopening Elementary and Secondary 
Schools , U.S. DOE 2021. 

● “U.S. Department of Education Releases ‘COVID-19 Handbook, Volume 2: Roadmap to Reopening 
Safely and Meeting All Students' Needs.’” | U.S. Department of Education, 9 Apr. 2021, 
www.ed.gov/news/press-releases/us-department-education-releases-covid-19-handbook-volume-2-
roadmap-reopening-safely-and-meeting-all-students-needs 

○ The U.S. Department of Education (Department) released the COVID-19 Handbook, Volume 
2: Roadmap to Reopening Safely and Meeting All Students' Needs to provide additional 
strategies for safely reopening all of America's schools and to promote educational equity by 
addressing opportunity gaps that have been exacerbated by the pandemic. See the full press 
release in the 2nd link above. 

SEL RESPONSE AND SUPPORT: 

● “Covid- 19 SEL Resources.” Casel.org, casel.org/resources-covid/. 

● Reunite, Renew, and Thrive: Social and Emotional Learning (SEL) Roadmap for Reopening School. 
CASEL, July 2020, casel.org/wp-content/uploads/2020/07/SEL-ROADMAP.pdf. 

● https://playbook.panoramaed.com/topics Panorama Education 

TARGETED AND PRIORITIZED NEEDS: 

● Robinson, Carly, et al. EdResearch Accelerating Student Learning with High-Dosage Tutoring 
EdResearch for Recovery Design Principles Series. 

● Proven Tutoring. Center for Research and Reform in Education. 

EVIDENCE-BASED PRACTICES: 

● Evidence for ESSA. https://www.evidenceforessa.org/ 
● What Works Clearinghouse (WWC). https://ies.ed.gov/ncee/wwc/ 
● WWC Practice Guides. https://ies.ed.gov/ncee/wwc/PracticeGuides 
● HIDOE Table of Web-Based Resources for EBPs 

US DOE: 
● U.S. Department of Education ESSER Web Page https://oese.ed.gov/offices/education-

stabilization-fund/elementary-secondary-school-emergency-relief-fund/  
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